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Abstract 
Each level of the society should take responsibility of changes in such a way that they will be unfold on the new imperatives of 
the postmodern society. Romanian education system needs complete diagnosis (analysis), so as to be able to reconsider the socio-
educational reality, and implement a change, i.e. educational reforms. The results of these educational changes will take a shape 
in time, and we must be aware of this; the educational change implies a regeneration of the mission and practices at the school 
level. A very important aspect involves an emotional engagement from the part of the educational actors in promoting and 
implementing coherent educational changes. Most of the time, changes are not only about implementation, but they also happen 
to affect personality, professional identity, and organizational status of the educational actors involved. 
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1. Main text 
 
We live in a society of knowledge, a dynamic society, which is in constant change, transformation, adaptation, 
imposed directly or indirectly by the acceleration of some social processes.  
Change is important for everyone; it is a challenge that should be perceived as a determinant factor leading to 
progress in a contemporary society. Individuals involved in a situation of change may implement, oppose, or resist 
it. This position, for or against change, depends on different variables, reasons, factors whose meanings are still 
poorly known. 
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The need for freedom of thought and speech, i.e. democratic rights, has emerged in Romania since 1989. This 
aspect and the capacity to adapt quickly to change, have led to an easy implementation of reforms in the education 
system. Change was the most important factor in the Romanian progress towards a modern society.  
Over the years, numerous reforms - changes in the pre-university education system - have occurred simply 
because it was the right time to produce. 
From the organizational development standpoint, change in Romanian education aims to develop the capacity to 
face challenges. A correct orientation towards change and innovation needs an objective analysis and a diagnosis of 
the education system. In addition, it is important to study and revise traditional aspects, the degree of acceptance of 
change, or how to implement it. 
It is found that Romanian school has a great capacity to adapt; it has always managed to meet new demands, and 
to take responsibility for change at all levels. Even though at first, the changing pace was slow, ideas and values had 
a progressive evolution. Nowadays, there is a constant dynamic. Social change causes changes in education and vice 
versa. Many of these changes are complex, sudden, varied, etc. This is the reason why individuals and social 
institutions must be prepared to change correctly. They must also learn to adapt to the new, to build a capacity for 
change as a result of the organizational learning processes. 
Organizational development and staff development in the education system are the most important concerns of 
the current Romanian school, designed to facilitate change and promote the quality of education. The most 
important argument in favour of these directions is given by the very need for the school to respond favorably to the 
new imperatives of modern society. 
The analysis resulted from the research which took place over a period of five years, made us find that the change 
issue and the educational reform were analyzed from the economical point of view and less in terms of the concept, 
the process of change. The analysis of change as a process, involves a correct planning, monitoring and evaluation 
of change. If these aspects are taken into consideration, the educational changes would have an ameliorative role in 
solving the existing dysfunctions and then implement the new. 
Revisions, restorations, periodic changes in the Romanian education system are natural and have a positive 
connotation, if a clear, systematic and argumentative analysis is meant to strengthen and enhance the effective 
aspects, not to abandon them and implement other. 
There have been many important changes in the school organization over the years, but they have been 
discontinuous, therefore, their management was very difficult. It was necessary to alleviate dysfunctions first, and 
then manage the new reforms. It is difficult, and because experiences are better called ‘obstacles’ in the way of 
change, there is a limitation of outlooks, and a vision of change that lead to resistance. To prevent the onset of these 
resistance mechanisms, each school organization, together with all relevant educational and training beneficiaries 
must shape their own vision regarding the future of the institution they belong to; to revise the old strategies and 
then identify all the means to implement changes. 
Teachers’ attitudes as against educational change in Romania are analyzed in a research that belongs to a much 
larger study in which a thorough diagnosis of the school organization and staff, as well as of educational actors 
(teachers) and direct beneficiaries (students) in the pre-university education system, was attempted. 
The sample used to measure teachers’ attitudes towards change - educational reforms - is made up of 800 
teachers, tenured in the pre-university education system. 
The research methodology used in our research is much ample and there were mostly used methods and 
techniques to measure attitudes. We used direct methods to measure different attitudes (Likert scale, semantic 
differentiator) and indirect methods (self disguised, test erroneous information). In order to find out as much 
arguments as possible regarding the acceptance of change or resistance to change, the focus group method was used, 
as well as the pros and cons debate method, organized in groups of 6 teachers. The target was the educational reform 
analysis in the pre-university school education system. Using these methods helped us elucidate teachers’ level of 
satisfaction, their attitude and how reforms had been implemented. 
Research involves promoting the following educational reforms: decentralization of the education system, initial 
and continuous training and professional reorientation.  
Therefore, our first aim was to assess teachers’ attitude, satisfaction and resistance towards educational reforms. 
Secondly, we evaluated the implementation of educational reforms and their promotion in schools and family who 
plays an important role in educating the younger generation. 
We must point out that educational actors are the most important; they are the ones who need to recognize the 
importance of changing educational aspects, not only for the academic institution but also for them, at both personal 
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and professional level. It was noted that schools were not able to understand the importance of this issue, there have 
been several conflicts; teachers are constantly demotivated, considering these changes ineffective; they perceive the 
implementation and promotion of educational changes as a ’burden’. 
It was found that, only 25 % of those surveyed are resistant to change and adopt a neutral stance, refusing out of 
ignorance not to disrupt their balance. It is noticed their lack of informational support regarding educational reforms. 
After having promoted the educational reforms correctly, it was found that those who had resistance to change have 
failed to understand the importance of these changes, but at least they have implemented new changes. It is 
important to note that 20 % of those resistant were involved in promoting reforms at the end of the experiment when 
the technique (Hendrick and Sezfried, 1974) was used. It is based on the fact that people prefer people who have 
similar attitudes and they reject those with different attitudes. It must be pointed out that these people identified and 
integrated themselves into the “pro” change group, becoming active agents of change. 
A very small group of respondents 3.8% refuses change out of ignorance, claiming respect for their 
achievements, personal successes and respect for what was previously learnt. Moreover, the insistence on the 
process of change has triggered feelings of anxiety, of deep nostalgia; they perceived the educational change as a 
“burden”, they have strengthened the opposite point of view, developing a reactance to change. 
Those who have accepted the change with interest and availability, 70.2%, had been aware of its importance from 
the very beginning. Teachers had a list with their main necessities and presented it to the group. They were the first 
who expressed their availability and interest to promote educational reforms among their colleagues. 
Towards the end of this experiment they took their commitment to continue optimizing the existing reforms and 
implement new aspects correctly, so as to respond not only to school requirements but also to individual 
requirements. We must pinpoint the fact that this voluntary involvement in everything that involves change belongs 
to the younger teachers, from 25 to 35 years old. In this category of respondents, the intrinsic motivational aspects 
and internal motivations are to be found. Due to them, an increase in teachers’ professional satisfaction can be seen; 
this satisfaction being shown and argued by teachers in this group. 
The older teachers (40+) were resistant to change. When continuous training and professional reorientation were 
promoted, this category of respondents refused altogether the idea of professionalization and educational 
reorientation. Their arguments were that their initial training had been “the most effective and sufficient.” 
The others have accepted the idea that within the continuous training system, teachers need a continuous review 
model of teacher training. This review should be a priority for both the school and the teacher. 
The comparative analysis of the national reports on continuous training has revealed an increase in the number of 
teachers participating in training courses, throughout the country. That is why this objective has become a priority 
for the education policies. This implies the need for further development, for diversification and flexibility in 
training programs.  A close relationship between training needs, access, value, impact and offer should be maintain. 
There were also some gaps in the training process; a neglected aspect being the cushioning of initial and continuous 
training. It requires the articulation of the two components of training so that they complement and indicate an 
increase in the quality and improvement of relations between institutions that provide training for teachers. 
Decentralization reform and institutional autonomy were perceived by all educational actors as “real instruments 
that ensure efficiency”. It was easy to understand why it is important for each institution to be able to make its own 
decisions regarding its development, defining its mission and values, but also to carry out education’s general 
objectives. 
By implementing this decentralization reform, we witness a complete redefinition of school as an organization. It 
can also be reflected in the education quality, which values the real necessities of both individuals and the 
community.  
Reflecting on these issues, we must highlight this change as being the most important element for each school 
and local community.  
Changes in a given organization are both the reason and end product of that school organization. We could now 
refer to an institutionalized change. 
There is an exponential growth of interest in diagnostics, projecting, planning, program implementation that 
contribute to the development of the educational institution. We recommend the school institution to motivate and 
empower teachers to implement new strategies. 
 
In conclusion we must say that this research highlights the following aspect: the result of the educational change 
must materialize in prospective and proactive competences of the educational actors, competences that could help 
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them integrate into the modern society. These skills must be formed and consolidated over a certain period of time, 
so as to find them as dominant aspects of individuals’ personality in the postmodern society. 
School organization must invest in developing the existing staff, find resources to motivate them, to become 
interested in the development strategy of the organization they belong to and to take responsibility for their own 
development. Development refers to the acquisition of proactive competences, adaptive capacity, long-term learning 
ability, responsibility, communication ability and cooperation. 
Pre-university education in Romania needs a continuous quality to revive confidence in education, an 
organizational development meant to meet the requirements of the modern society and the requests of the 
postmodern education.  
Educational actors are change receptors, but they must also become part of the change as actors and agents, to 
promote educational changes at all levels of society. 
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